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General guidance on question types 
 
Question 1: The ‘Extract’ Question 

• Identify, understand and evaluate arguments in each extract in relation to the focus of the 
question. 

• Deploy contextual knowledge selectively and relevantly to assess how convincing the arguments 
are. 

 
Qualities seen in more successful responses 

• Evidence of careful reading of each extract before committing pen to paper. 
• Identification of key arguments in each extract in relation to the question set. 
• Contextual knowledge deployed appropriately to challenge or corroborate the arguments in 

relation to the question. 
• Balanced assessment with focus on the extent to which arguments are convincing in relation to 

the question. 
• Focus on omissions/ what is not in the extract is very limited - or is avoided altogether – and is 

only referred to if directly relevant to an argument identified in the extract. 
 

Qualities seen in less successful responses 
• Limited understanding of the arguments expressed in each extract, often showing little evidence 

that the whole extract has been read fully before beginning the answer. 
• Tend to either paraphrase the extract with limited evaluation, or to focus on random sentences 

or phrases. 
• Where it is offered, evaluation of arguments may not be focused fully on the question. 
• Contextual knowledge sometimes deployed without focus on the question, or without linkage to 

arguments in the extracts. 
• May contain inappropriate and irrelevant references to author provenance and tone. 

 
Questions 2-4: Essay questions  

• Demonstrate a clear and full understanding of the question and its demands. 
• Provide a balanced, analytical response which reviews the issues raised by the question. 
• Provide appropriate and full coverage of the breadth of the question, with appropriate 

supporting evidence. 
• Substantiate judgements on the issues, throughout the answer and/ or in an extended 

conclusion. 
 

Qualities seen in more successful responses 
• Evidence of careful planning seen in the structure and organisation of the answer. 
• An analytical approach which avoids lengthy narrative passages. 
• Appropriate range, both in relation to chronological coverage and of issues to be considered. 
• Balance of treatment, used to advance an argument and with appropriate judgement of the 

issues. 
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• Use well selected supporting information. 
• Provide an effective introduction which sets out the argument to be advanced and an effective 

conclusion demonstrating overall judgement. 
 

Qualities seen in less successful responses 
• Limited evidence of effective planning and structuring. 
• Tendency towards partial responses to the question asked, either in terms of chronology or range 

of issues to be considered. 
• Inclusion of descriptive passages not clearly linked to the question. 
• Over-lengthy introductions which do little more than provide contextual information. 
• Inclusion of conclusions which repeat points already made 
• Issues with, or an absence of, sustained analysis and judgement. 
• Occasional use of inappropriate language, such as over use of first person etc 
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Individual questions 
 Report on Question 1 

Students showed good engagement with the extracts and the majority were able to achieve Level 3, 
providing at least some supported comment on how convincing the interpretations were in relation to 
millenarianism in the years 1640 to 1660. Deployment of contextual knowledge from across the years 
1640 to 1660 linked to the extracts was impressive, with students able to use this in relation to their 
understanding of millenarianism but also the other elements of that the extracts touched upon that 
related to it. Those who had a clear grasp of the concept of millenarianism were able to deploy a wide 
range of context as part of their evaluation of all three extracts. The majority of the students ably isolated 
the overall argument of each extract at the start of their answers by focusing on the opening sentence of 
each extract, including picking out key phrases. 
 
Extract A: Students identified that Coward in the extract argued that millenarianism ‘flourished with the 
political events of the 1640s and 1650s’ with some also isolating that it was ‘a central belief of 
Protestantism’. With a sound grasp of the concept of millenarianism students were confident in 
providing their own contextual knowledge to support the idea of millenarianism flourishing in the 1640s 
and 1650s, for example, referencing: the Windsor Prayer Meeting of April 1648; Major-General Thomas 
Harrison; the act of regicide or the Nominated Assembly (Barebones Parliament or the Parliament of 
Saints). Others linked the development of millenarianism more generally in the context of the issues or 
questions raised by the civil wars, regicide and republicanism that allowed radicalism to flourish. Many 
commented on ‘Protestants believed that a war between the forces of Christ and the Antichrist’ in 
relation to the civil wars, radical views of Charles I  held by millenarians or general anti-Catholicism for 
‘most Protestants,’ with the most radical Protestants being the most radical in their millenarianism. 
Students also identified Coward’s argument that Fifth Monarchists should be seen within mainstream 
Protestant ideas about millenarianism, but their uniqueness came from ‘their plans for a temporary 
government controlled by a minority.’ Many linked this last part of Coward’s argument to the Nominated 
Assembly with some excellent reference to the work of Woolrych who isolated that it could be argued 
that there were only 12 Fifth Monarchists in that Parliament or more generally about how the Nominated 
Assembly came about through Cromwell’s own millenarian thinking and relationship with Harrison. In 
questioning how convincing Coward’s argument was many commented on Fifth Monarchists as still a 
minority, including referencing Harrison’s isolation once the Protectorate was established or the nature 
of the coup led by Lambert and the moderates to remove the Nominated Assembly and establish the 
Protectorate under the Instrument of Government. Some even used referenced to Harrison’s show trial 
and execution in October 1660 or Venner’s two attempted risings as part of their linked context. 
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Question 1 – Exemplification of Level 5 qualities 
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The student offers a balanced assessment of the interpretation in Extract A. Coward’s overall argument is 
immediately isolated and then other aspects of the argument are selected. Contextual knowledge is 
deployed to examine how the interpretation suggests millenarianism was a feature of the years 1640 to 
1660. In doing this the student references the context of the development of radicalism generally with 
Quakers, Baptists and the collapse of censorship with an increase in pamphlets published. The student 
appropriately deploys the concept of providence to set the New Model’s approach in a millenarian 
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context and links this to the Windsor Prayer Meeting. In questioning the interpretation, the student links 
the limits of millenarian radicalism to the Rump passing the Blasphemy and Adultery Acts. They also 
suggest the limits of millenarians by stressing that Puritans were a minority but also the Restoration of 
1660 as a ‘retreat’ in reaction to radicalism by those of a conservative perspective, referencing belief in 
Divine Right. Overall, the student is direct in making a judgement about how the extract is convincing 
and less convincing linked to their use of well selected contextual knowledge. The student is clear that on 
balance they are more convinced about Coward’s interpretation of millenarianism than not. 
 
For Extract B in part of their response, another student used their contextual knowledge on the Diggers 
well, but also made a balanced comment from this about Digger support to make a judgement about the 
extract. 
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In response to Question 1 and Extract C the following student used excellent selected knowledge on the 
Fifth Monarchists, the focus of the extract, to make a clear and balanced assessment of the argument. 
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In commenting on the value of extract C another student in their opening placed more focus on 
the link between the Fifth Monarchists and the power of the army. While there may be some 
confusion over the position of the religious radical Henry Vane, who was close to Harrison in 
1656-7, in relation to the Fifth Monarchists more broadly the general point about Major-General 
Thomas Harrison and the religious nature of the army, and its political role is valid context to 
make use of. 
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Report on Question 2 
 
There were some very strong responses to this question. Students were, on the whole, very 
knowledgeable about the tensions between Crown and Parliament under James I, and James I’s general 
views on monarchy. Successful responses were more adept at illustrating how issues over the balance 
between the Crown’s prerogative and Parliament’s privilege caused tension in Parliament rather than in 
general. In relation to this, students used appropriate elements from a range of their contextual 
knowledge, for example: the Buckinghamshire Election; Shirley’s Case;  Apology and Satisfaction; the 
Union; the Great Contract; Impositions and the Protestation of 1621. Students also balanced their answer 
by considering other factors that caused tension between Crown and Parliament, for example, 
favourites, finance and foreign policy. Strong responses also made supported comment on James’ 
pragmatic approach to his relationship with his Parliaments that meant that despite the tensions 
relations between James and his Parliaments did not break down completely and some referenced the 
Monopolies and Subsidy Act of 1624 to illustrate this. Some also used James’ speech to Parliament in 
1610 as illustration of his appreciation of the difference between his theoretical belief in his Divine Right 
and the reality of needing to rule with the Political Nation as represented in Parliament. This was 
sometimes used to balance James’ reference to the Commons as a ‘House of Hell’ in 1610 when meeting 
his Privy Council. Some students referenced religion as a source of tension but the best responses made 
use of this more directly in relation to how religion was an issue in Parliament through, for example, 
further context for the tensions over foreign policy when MPs saw the development of Arminianism in 
light of James’ Spanish Match plans. 
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Question 2 – Exemplification of Level 5 qualities 
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The student’s introduction immediately shows a very good understanding of the specific question asked, 
using the words of the question but also shaping a clear outline of the argument to follow by indicating 
James’ balanced approach to his relationship with his Parliaments as well as indicating other factors that 
will be considered in the essay. In the introduction the student’s use of terminology also suggests some 
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conceptual understanding. The student immediately illustrates the constitutional implications of foreign 
policy in 1621, referencing the Commons’ Protestation, but also sets this against the impact of James’ 
approach to the Arminian cleric Montagu. While there is limited development of the constitutional 
questions raised by James’ approach to Union the student references prerogative/privilege issues in 
Parliament and continues to illustrate James’ pragmatic approach to kingship. Finance is also dealt with 
well, including the structural issues rather than just James’ extravagance. Overall, there is well 
developed evidence to substantiate the judgement about James’ views causing tension in the context of 
other factors also contributing but that James’ pragmatic approach maintained a working relationship 
between Crown and Parliament. 
 
Report on Question 3 
 
There were, in general, two approaches adopted to this question. Most answered by a focus on how 
Charles II could be considered personally responsible for the problems of the restored monarchy 
balanced by what else caused problems. Others took a more chronological approach, splitting the reign 
into sections and assessing each in terms of what Charles did and other factors/themes or individuals 
that were problems for the restored monarchy. When done well both approaches proved successful.  
 
The strongest responses set Charles’ approach to the problems of 1660 to 1681 in the context of his 
primary aim to stay on the throne, and the difficulties of addressing the more structural problems that 
beset all early modern monarchs before 1688. Problems such as: the limited financial system, religious 
division and the limits of the state. Many commented well on how Charles, with the co-operation of 
Parliament, managed the immediate issues of the Restoration. In this was reference to his pragmatic 
acceptance of the Clarendon Code. Most students focused on Charles’ extravagance, pro-Catholicism, 
foreign policy and management of ministers as examples of his personal failings. Most answers 
appreciated the Exclusion Crisis as a key feature at the end of the period of the question and many 
students used this well as an illustration of problems beyond Charles’ control e.g. James’ Catholicism, 
but how he managed the crisis well through a combination of compromise and selective use of his 
prerogative. For many, Charles, given the problems he faced, managed his reign with some skill and 
certainly achieved his one overriding aim of staying on the throne. Others placed more emphasis on 
Charles’ lazy pragmatism and pro-Catholicism as the fundamental cause of the problems of the years 
1660 to 1681. 
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Question 3 – Exemplification of Level 5 qualities 
 
 

 
 

 
 
 
 
 
 
 



 
 

© 2024 AQA and its licensors. All rights reserved. 18 of 27  

 
 

 
 

 

 
 



 
 

© 2024 AQA and its licensors. All rights reserved. 19 of 27  

 
 

 
 

 
 



 
 

© 2024 AQA and its licensors. All rights reserved. 20 of 27  

 
 

 
 
The student opens with a very good introduction that addresses the specific question, illustrates a 
balanced approach with a line of argument to be followed and clear conceptual understanding. The 
student supports how Charles’ approach to religion caused problems but balances this with how he still 
managed the climax of these religious tensions to come out of the Exclusion Crisis in a relatively strong 
position. In their next section the student focuses on foreign policy and similarly uses the selective 
support they have, appropriate for a breadth study, to make a balanced comment in relation to the 
wording of the specific question. 
 
Report on Question 4 
 
The majority of responses to this question placed more weight on post-1688 developments to illustrate 
change. All good responses did, however, ensure they covered the range of the dates in the question, 
1681 to 1702. Some structured their responses around examples of the impact of the fear of Catholicism 
balanced by other factors whereas others took a more chronological approach.  
 
In considering the last years of Charles II’s reign most were able to explain the Exclusion Crisis in the 
context of the fear of Catholicism and had a good grasp of how Charles’ actions did much to help him 
manage the crisis. Some linked the post-Exclusion crisis period to the developing fear of absolutism, 
linked to anti-Catholic attitudes and concerns at the positive contacts of Charles and James II with Louis 
XIV. There was also good comment on the influence of the Tory Anglicans in the years 1681 to 1688 as a 
limit on the actual power of the monarchy. James II was obviously addressed in the context of his 
Catholicism but stronger answers illustrated the fear of Catholicism through the measures James took to 
attempt to embed Catholicism and then specifically the reality of a Catholic succession after June 1688. 
Most were able to explain the Glorious Revolution as a response to the fear of Catholicism.  The 
constitutional changes after 1688, most notably the Act of Settlement formed a key part of comment in 
many essays on change at the end of the period, including in relation to the question of Catholic 
succession. Many balanced change from the fear of Catholicism with a focus on change being driven by 
the financial revolution as a result of William’s war against Louis XIV’s Catholic and absolutist France. As 
part of this stronger responses were able to support this with specific evidence, for example, the 
Commission of Public Accounts, the Land and Window Tax or the creation of the Bank of England to help 
manage the National Debt. Some students commented on Parliament moving from being an event to 
become an institution, as a result of the financial demands of the wars, and thereby changing the 
relationship between the Crown and Political Nation. In a few answers there was also comment on the 
motivation of William III not only from his focus on war against Louis XIV, but also from his experience of 
being Stadtholder of the Dutch Republic and a more willing acceptance of the influence of Parliament as 
an institution and the key source of finance for his wars. 
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Question 4 – Exemplification of Level 5 qualities 
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The introduction, while relatively general, suggests a range of factors will be considered and shows an 
understanding of some key terms. The student immediately addresses the fear of Catholicism across the 
reigns of Charles II, James II and as a cause for the Glorious Revolution. This is clear and well argued, if it 
could benefit from some selection to support, but the student does refer to specific actions of James II 
linked to the Glorious Revolution. The student provides a lot of well selected precise own knowledge in 
the next long section of their essay that continues to address the fear of Catholicism and other elements 
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linked to it through William’s wars to the changes in the relationship between Crown and Parliament. Key 
to this passage is a clear illustration by the student of the importance of finance for the influence of 
Parliament. The student uses the Act of Settlement well in relation to the specific question and as 
through all other parts of the essay makes direct comment in relation to the question. The student 
provides balance and has a rounded conclusion to stress their argument.  
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Further guidance 
 
Our reports on  the exams are part of a suite of support we offer to enhance your understanding of our 
assessments and your students’ performance.  
 

Mark ranges and award of grades 

Grade boundaries and cumulative percentage grades are available on the results statistics page of 
our website. 
 

Enhanced Results Analysis (ERA) 

Use our exam results analysis tool to create and customise different reports to help understand your 
students’ performance. 
ERA is our free online service for you to gain a detailed insight into your students’ results. You can: 

• analyse your students’ scores for each exam question 
• identify topics, skills and types of question where students may need further support 
• compare your students’ performance with those of other classes and with students in other 

AQA schools nationally. 

For more information on ERA, log in through Centre Services. 
 

Professional development 

Attend one of our feedback courses where you can review example responses from students and 
commentaries from our examiners.  
 
  

http://www.aqa.org.uk/exams-administration/about-results/results-statistics
https://www.aqa.org.uk/professional-development
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Contact us 
 
Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday. 
 
Tel: 0161 958 3861 
Email: history@aqa.org.uk 
 
aqa.org.uk 
 

https://www.aqa.org.uk/

	A Level
	7042/1D Stuart Britain and the Crisis of Monarchy, 1603-1702

	Contents
	General guidance on question types
	Question 1: The ‘Extract’ Question
	Qualities seen in more successful responses
	Qualities seen in less successful responses
	Questions 2-4: Essay questions
	Qualities seen in more successful responses
	Qualities seen in less successful responses

	Individual questions
	Report on Question 1

	Further guidance
	Mark ranges and award of grades
	Enhanced Results Analysis (ERA)
	Professional development


