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General guidance on question types

Question 1: The ‘Source’ Question

An assessment of the value (and limitations, where appropriate) of each source in relation to the

question set.

Students should address the content and provenance of sources and use their own knowledge to
support their evaluation. Where relevant, students could also consider the emphasis and tone of

a source in their assessment of the value in relation to the question set.

Qualities seen in more successful responses

A clear judgement is made about the value of the sources in relation to the question set.
Answers move beyond a balanced description and provide an argument driven by the student’s
judgement overall about a source’s value in relation to the question set.

Comments on tone, when used, focus on the value of the source to an historian studying the
given issue in the question.

The content and provenance of the sources is understood, and relevant and accurate knowledge
is used to assess value in relation to the question set.

There is roughly equal treatment of all three sources.

Qualities seen in less successful responses

Follows a very rigid structure and/or relies heavily on pre-learned phrases, which convey a sense
that answers have not understood the sources set.

Confusion over terminology and exactly what makes a source valuable. Words such as ‘bias’ are
often used without being able to explain how this links to a judgement on value. Bias may well be
the reason that a source is valuable.

Answers that ignore the historical focus set in the question. Answers give a general evaluation of
the source without explaining how it might be valuable to a historian studying a set topic.
Over-reliance on lengthy quotations with little supporting knowledge and/or explicit assessment
of value in relation to the question set.

Questions 2-4: Essay questions

Demonstrate a clear and full understanding of the question and its demands.

Provide a balanced, analytical response which reviews the issues raised by the question.
Provide appropriate and full coverage of the question, with appropriate supporting evidence.
Substantiate judgements on the issues, throughout the answer and/ or in an extended
conclusion.

Qualities seen in more successful responses

Evidence of careful planning seen in the structure and organisation of the answer.

An analytical approach which avoids lengthy narrative passages.

Appropriate range, both in relation to any date range identified in the question and of issues to
be considered.
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e Balance of treatment, used to advance an argument and with appropriate judgement of the
issues.

e Use of well selected supporting information.

e Provide an effective introduction which sets out the argument to be advanced and an effective
conclusion demonstrating overall judgement.

Qualities seen in less successful responses

e Limited evidence of effective planning and structuring.

e Tendency towards partial responses to the question asked, either in terms of the date range
specified in the question or range of issues to be considered.

e Inclusion of descriptive passages not clearly linked to the question.

e Over-lengthy introductions which do little more than provide contextual information.

e Inclusion of conclusions which repeat points already made.

e Issues with, or an absence of, sustained analysis and judgement.

e Occasional use of inappropriate language, such as over-use of first person etc.
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Individual questions

Report on Question 1

Students showed a real engagement with the sources on this year’s paper; the majority of students were
able to achieve Level 3, providing at least some supported comment on the value of the sources in relation
to the historical context.

Source A Students were readily able to recognise key phrases in the lyrics and use contextual information
to draw out comments about the appeal of Nazism, most typically mentioning the Depression, (‘bread’);
propaganda, (‘swastika’); the Treaty of Versailles, (‘revenge’) and anti-communism, (‘Red Front’). Most
students were also able to make some sensible commentary relating to the provenance of the source.

The higher performing answers were those that really focused on the specific provenance and allowed this
to permeate through their content commentary, so that, as an example, in their reflection on SA anti-
communism, they may have discussed street violence between the SA and KPD and considered that this
thuggery alarmed many middle- and upper-class Germans and therefore limited the appeal of Nazism.

Comparatively few students effectively interpreted the source content in the light of the provenance.

Source B Students found this source the most difficult in the set. Most students started by considering the
provenance, and described how important Hitler was himself, as an orator and skilful manipulator of
public opinion. Most were also able to link some of the commentary about the struggles of industry to the
economic issues of the 1920s and explained, simply, how this made some people want to support the
Nazis. Quite a few students grappled with Hitler’s comments about ‘blaming foreign powers,’ noting that
thisin fact was a key component of Nazi ideology but not often able to suggest why he made this reference.
Students frequently misunderstood the comments about the ‘young folk’ and those who ‘work ... hard in
factories’ and presented this speech as an appeal to the unemployed, showing general contextual
awareness but not a good understanding of the source.

Higher performing students were able to recognise the significance of the audience and use that to explain
Hitler’s approach, for example, they could comment on why he needed to recognise industrialists’ fears
about Nazi thuggery in order to persuade them to provide critical funding to the party.

Source C Most students were able to make a range of comments on both content and provenance. There
were relatively few overly simplistic provenance limitations based on, for example, the likelihood that
Kruger would have forgotten important facts before embarking on his autobiography. Because students
tended to have a lot to say about this source, the better answers showed selection, enabling students to
demonstrate depth of knowledge and some conceptual understanding.

Higher performing students brought precision into their evaluation, commenting specifically on the
National Day of Awakening, or using knowledge to suggest why Kruger’s parents may have felt perplexed,
and how people living in the Berlin suburbs may have been middle-class, leading to some interesting
discussions of demographic differences in the response to Nazism’s appeal.
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Question 1 -Exemplification of Level 5 qualities
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This is a well-balanced source response, with considerable commentary on both content and provenance,
and a reasoned judgement. The student has fully grasped the target audience and is able to explore the
source in that light. They have shown strong contextual knowledge and approached the source
thoughtfully to make some insightful comments about a range of aspects of the Nazi appeal. There is
conceptual understanding of the tension within Nazism between its socialist and nationalist strands and
this is developed effectively.

Report on Question 2

This essay was attempted by most students. Generally, students stayed within the parameters of the
question although some strayed into an ‘early challenges to the Weimar Republic’ question from the
outset, and some responses drifted into that focus across their essay. As ever, examiners credited any
rewardable commentary.

Most students approached the question by considering war guilt & reparations, military and territorial
terms. What was surprising was the lack of precision on the specific focus of the question, the territorial
losses of the Treaty of Versailles. Student knowledge of this aspect was much less robust than anticipated
and, in some instances, knowledge of the territorial terms was so superficial or limited that the L2
descriptors, ‘failure to grasp [the question’s] full demands’ and ‘limited ... comment in relation to the
question’ had to be applied, even when there was considerable commentary on other aspects of the
Treaty. There were also issues with accuracy, even when specific terms were discussed, with real confusion
over the Rhineland/Ruhr/Saar, which at times generated significantly flawed arguments. This was
particularly the case when students had shown excellent knowledge of other terms, very well analysed and
effectively communicated but could nonetheless not be highly rewarded.

Stronger answers therefore explained a range of the territorial terms of the Treaty, to precisely identify the
nature of the ‘losses’ that they created and finding a way to assess their significance. For example, they
may have considered the loss of the Sudetenland in terms of its economic impact; the sense of
international betrayal it generated as Wilson’s Fourteen Points were clearly set aside and its social impact,
on those who felt wholly German but now found themselves outside the German nation. The strongest
answers then considered how these losses generated inflationary problems, contributed to the default on
reparations payments and fuelled right-wing extremism, before moving on to consider other terms of the
Treaty.
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Question 2 -Exemplification of Level 5 qualities
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This is a good L5 response. The introduction shows a clear focus on the question and outlines an
appropriate range. It has a strong grasp of the territorial losses, and it spends time exploring their
consequences. It is also precise on other aspects of the Treaty. The conclusion is rather thin but the
analysis throughout is sufficiently strong that this is offset. The essay is well structured and controlled,
showing a good conceptual awareness throughout. Although the handwriting is difficult to read in places,
overall communication skills are clear and effective.

Report on Question 3

This was the next most attempted essay question. Most students were able to write an essay with a range
of key features and some balance while stronger answers approached the question by first considering the
aims of Nazi economic policy in this period. Typically, these key features were identified as recovery from
the Depression, industrial development/autarky, and readiness for war. Some students were not secure
on their date ranges and contrasted the relative performance of Goring and Speer: in this instance,
rewardable comment was credited, and irrelevance ignored, as is standard practice.

The highest-performing answers were those in which precise knowledge was very well organised, using
chronology to show development over time and a strong conceptual awareness.

Report on Question 4

This was the least attempted question. The impact of war on women and girls is covered in a range of
different places across the specification so students needed to think carefully about what evidence to
select and how to organise it. There were some excellent answers, showing strong contextual awareness.
Examiners were reminded that any valid approach and valid content should be rewarded, and that the
mark scheme provided indicative content only. Judgements were made on the quality of student
responses, against the level descriptors, as usual.

Some students missed the question focus and described changes to the lives of women and girls during
the pre-war Nazi era. Some students began with a focus on women, but then went on to consider the
impact of war on other social groups, often making some rewardable commentary on the experience of
war on Jewish women and girls, and other persecuted minorities, but thereafter digressing to discuss
irrelevant content.

Some students used their knowledge of the pre-war era to provide context against which they considered
the extent of change from 1939-1945, which was effective, for example, when explaining the impact of the
ideological shift from home-makers into factory-workers. However, the level descriptor relating to ‘key
features and issues’ was applied, as usual, so students still needed to make a range of appropriate
comments within the era, even if their balancing points came from outside, in order to achieve higher
marks. Where students used evidence that was applicable to both men and women, for example, the
impact of rationing on the home front, it was typically rewarded as relevant but ‘generalised,’ unless the
student had developed it further to make a point about the specific experience of women.

High performing responses considered aspects from the economic, social and psychological impacts of
the war, and were further likely to demonstrate chronological awareness to show how the experience of
women and girls changed during the course of the war.
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Further guidance

Our reports on the exams are part of a suite of support we offer to enhance your understanding of our
assessments and your students’ performance.

Mark ranges and award of grades

Grade boundaries and cumulative percentage grades are available on the results statistics page of
our website.

Enhanced Results Analysis (ERA)

Use our exam results analysis tool to create and customise different reports to help understand your
students’ performance.
ERA is our free online service for you to gain a detailed insight into your students’ results. You can:

e analyse your students’ scores for each exam question

¢ identify topics, skills and types of question where students may need further support

e compare your students’ performance with those of other classes and with students in other
AQA schools nationally.

For more information on ERA, log in through Centre Services.

Professional development

Attend one of our courses where you can review example responses from students and commentaries
from our examiners.
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http://www.aqa.org.uk/exams-administration/about-results/results-statistics
https://www.aqa.org.uk/professional-development

Contact us

Our friendly team will be happy to support you between 8am and 5pm, Monday to Friday.

Tel: 0161 958 3861
Email: history@aqa.org.uk
aga.org.uk
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